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Purpose of this Session
Ensure webinar participants better understand
• The structure and organization of all the tasks
• The main components of Task 1
• The resources available to candidates and preparation programs
• The knowledge and skills that are necessary to complete the
requirements for Task 1
• Adjustments that EPP programs may want to consider to better
support candidates
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The Structure of PASL Tasks

Task Structure
•
•
•
•

Focus Statement
Standards
Contextual Information
Steps 1-4
– Activity
– Textbox(es)
o Guiding prompts
o Artifacts, if required
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The Task Requirements Document
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The Task Requirements Document (cont’d.)
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The Task Requirements Document (cont’d.)
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The Task Requirements Document (cont’d.)
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The Task Requirements Document (cont’d.)
The Steps in Task 1
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The Task Requirements Document (cont’d.)
The Steps in Task 1 (cont’d.)
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The Task Requirements Document (cont’d.)
The Steps in Task 1 (cont’d.)
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The Task Requirements Document (cont’d.)
The Steps in Task 1 (cont’d.)
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The Structure – Step 1, Task 1
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Holistic Portion of the Rubric
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Analytic Portion of the Rubric
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The Rubric
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Task 1

Overview of the Structure of Task 1
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Written Commentary
Types of Writing Required in a Task
Descriptive Writing

Analytic Writing

Reflective Writing

Retells what happened,
sets the scene and gives a
basic sense of the
situation.
• Accurately explains
• Ensures people,
events, and concepts
are clearly described

Provides reasons, motives,
and interpretation
supported by evidence.
• Reveals thought
processes used to arrive
at conclusions
• Provides significance of
the evidence submitted

Provides thought processes
after completing an activity.
• Makes sense of an
experience
• Gives perspective/clarity
• Shows deeper
understanding
• Draws conclusions that
inform future practice

Overlap
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Task 1: Problem Solving in the Field

Step 1: Identifying a Problem/Challenge
Step 2: Researching and Developing a Plan
Step 3: Implementing the Plan
Step 4: Reflecting on the Plan and Resolution
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Step 1

Step 1
Breaking Down the Steps
Step 1: Identifying a Problem/Challenge
Step 2: Researching and Developing a Plan
Step 3: Implementing the Plan
Step 4: Reflecting on the Plan and Resolution

23

Step 1 (cont’d.)
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Step 1 (cont’d.)
Step 1 Activity: In collaboration with your supervising building
administrator, identify one significant problem/challenge
connected to the school and/or school community.
• Is the problem significant?
• Is the problem connected to the school and/or school
community?
• Does the problem have an impact on instructional practice and
student learning?
• Can the problem be measured with longitudinal data?
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Step 1 (cont’d.)
Textbox 1.1.1 Identifying the Problem
Guiding Prompts
a. Describe the significant problem/challenge you selected. What is the impact
that the problem/challenge has on instructional practice and student learning?
Provide examples to demonstrate the impact of the problem/challenge.
b. What longitudinal data did you collect? Why is it appropriate? How does it
support your choice of a significant problem/challenge?
c. What result do you anticipate if the problem/challenge is addressed? How will
the change affect instructional practice and student learning?
Required artifacts for this textbox:
• A representative page of longitudinal data (1 page)
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Step 1 (cont’d.)

What do you think are some
problems/challenges that we commonly
see school leader candidates submit for
this task?
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Step 1 (cont’d.)
Sample Problems/Challenges
• For 5 years, third-grade ELA scores have been 20% below the district
average.
• For 3 years, high school biology teachers have stopped using labs to
support their content presentation, and student learning has fallen 15%
below other high schools in the district.
• For 2 years, eighth-grade attendance rates have been about 15% below
sixth and seventh grade, and student failures in core classes have been
10% higher among eighth graders.
• For 3 years, parents have complained that the pickup lane is a congested
mess and needs to be addressed so kids can get safely to their cars.
• The student population is growing, and the school is running out of
classroom space, so they need to share space with the high school.
• Students are not showing enough grit in school, and it is keeping them
from doing well in core classes.
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Step 1 (cont’d.)
Guiding Prompt A
a. Describe the significant problem/challenge you selected. What is the impact that
the problem/challenge has on instructional practice and student learning?
Provide examples to demonstrate the impact of the problem/challenge.
a. Third-grade students are underperforming by roughly 10% compared with third
graders in the district in the areas of English/Language Arts. This trend has
continued for three years, and it is predicted this trend will continue unless it is
remediated. This problem has an impact on instructional practice because the
data indicate that the students are not mastering the material, and
instructional practices may need to be altered to best suit student needs. Less
than one-third of students are scoring Proficient or Advanced on the ELA statemandated assessments, which means that over two-thirds are not
demonstrating their learning on this assessment.
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Step 1 (cont’d.)
Rubric for Guiding Prompt A
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Step 1 (cont’d.)
Step 1 Activity: In collaboration with your supervising building
administrator, identify one significant problem/challenge connected
to the school and/or school community.
Required Artifacts for this textbox:
• Longitudinal Data
Guiding Prompt B
b. What longitudinal data did you collect? Why are they appropriate? How do
they support your choice of a significant problem/challenge?

What do you think the artifacts
might look like for this step?
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Step 1 (cont’d.)
Textbox 1.1.1 Identifying the Problem
Sample Data Artifact
Problem: Next year all juniors
will have to take the ACT test.
The school’s edge over the
average state composite score
is decreasing each year.
We need to address how to
serve all students who will take
the ACT next year.
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Step 2

Step 2
Breaking Down the Steps
Step 1: Identifying a Problem/Challenge
Step 2: Researching and Developing a Plan
Step 3: Implementing the Plan
Step 4: Reflecting on the Plan and Resolution
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Step 2 (cont’d.)
Step 2 Activity: Develop a plan to address the problem and

consider what research should be completed; develop goals,
a timeline, and steps for achieving resolution, indicate whom
to include in the development of the plan and how to
measure the effectiveness of the plan.
Textbox 1.2.1 Research the Plan
Required artifacts for this textbox:
• A representative page of research materials and resources you used to
inform the development of the plan (1 page)
Textbox 1.2.2 Develop the Plan
Required artifacts for this textbox:
• A representative page of the plan (2 pages)
• A representative page of your timeline and steps (1 page)
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Step 2 (cont’d.)
Textbox 1.2.1 Researching the Plan
Guiding Prompts
a. What significant research did you conduct and/or consult? How did it influence
the development of the plan?
b. What school and/or district resources did you use? Explain how the resources
affected the development of the plan.
c. What school/community/cultural influences affected the development of the
plan? How did they influence the development of the plan?
Required artifacts for this textbox:
• A representative page of research materials and resources you used to inform
the development of the plan (1 page)
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Step 2 (cont’d.)
Textbox 1.2.1 Researching and Developing the Plan
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Step 2 (cont’d.)
Sample Artifact and Written Commentary
Written commentary for Guiding Prompt A
a. I researched best practices in history instruction
and looked for common themes present. I looked
for sources (see attachment) that commented on
teaching history skills and their impact on
instruction. While I didn’t find a whole lot of
research on this topic, I consulted with fellow
history teachers and brainstormed about our
experiences. These discussions and the articles led
us to pursue incorporating more skills into our
curriculum. We got some good ideas and strategies
from the research and worked to incorporate them
into our plan.
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Step 2 (cont’d.)
Sample Artifact and Written Commentary (cont’d.)
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Step 2 (cont’d.)
Textbox 1.2.2 Developing the Plan
Guiding Prompts
a. Describe the plan you developed. What is the resolution of the
problem/challenge you hope to achieve and how will the plan help achieve it?
Provide examples to support your conclusion.
b. What is the timeline for each step of the plan? Provide a rationale for your
choices regarding the timeline and steps.
c. Whom did you include to help develop the plan? Why were they selected and
what roles did they play in the development of the plan?
d. What strategies did you use to communicate the plan to various audiences?
Provide a rationale for your choice of strategies.
e. How do you intend to assess the results of your plan and its impact on
instructional practice and student learning? Identify examples of student work
that will demonstrate the impact on student learning as a result of the
implementation of the plan. Provide a rationale for the choice of student work.
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Step 2 (cont’d.)
Textbox 1.2.2 Developing the Plan (cont’d.)
Required artifacts for this textbox:
• A representative page of the plan (2 pages)
• A representative page of your timeline and steps (1 page)
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Step 2 (cont’d.)
Textbox 1.2.2 Developing a Plan
Sample Artifact – Plan

Plan template on ETS website: www.ets.org/ppa/test-takers/school-leaders/prepare
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Step 2 (cont’d.)
Textbox 1.2.2 Developing a Plan
Sample Artifact – Plan (cont’d.)
The candidate was developing a plan to implement goal
setting with students so they are more aware of their
academic progress.
In the written response there was information on the
following.
•

Goal-setting time established daily and used by all
teachers

•

Communication on the initiative sent to parents

•

Planning monthly and mid-year meetings

•

Surveying students
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Step 2 (cont’d.)
Textbox 1.2.2 Researching and Developing a Plan
b. What is the timeline for each step of the plan? Provide a rationale for
your choices regarding the timeline and steps.
Written commentary for Guiding Prompt B.
b. I started this project by meeting with the
teachers at the school. Then a week later we
completed pretesting among students. Then
we instructed students in the content we
were targeting and tested this growth. Last,
we administered a post test and analyzed
the results. The plan team met every two
weeks.
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Step 2 (cont’d.)
Textbox 1.2.2 Researching and Developing a Plan
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Step 3

Step 3
Breaking Down the Steps
Step 1: Identifying a Problem/Challenge
Step 2: Researching and Developing a Plan
Step 3: Implementing the Plan
Step 4: Reflecting on the Plan and Resolution
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Step 3 (cont’d.)
Step 3 Activity: Describe and analyze the implementation of

the plan to include the actions taken, the monitoring process
used to assess the implementation of the plan, and how the
plan addressed the problem/challenge.
Textbox 1.3.1 Strategies
Required artifacts for this textbox:
• A representative page of your communication with stakeholders
(1 page)
Textbox 1.3.2 Analysis
Required artifacts for this textbox:
• A representative page of an artifact that reflects adjustments and/or
results (1 page)
• A representative page of student work (1 page)
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Step 3 (cont’d.)
Textbox 1.3.1 Strategies
Guiding Prompts
a. What actions did you take to support the implementation of the plan? Provide
examples.
b. Whom did you include in the implementation? Why and how did you include
them?
c. What communication strategies did you use with these individuals and why?
What impact did these strategies have on the implementation of the plan?
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Step 3 (cont’d.)
Textbox 1.3.1 Analysis
Guiding Prompts
a. What criteria and methods did you use to monitor the implementation of the
plan? Why did you choose them?
b. What adjustments did you make during the implementation of the plan?
Provide a rationale for your adjustments.
c. How effective was the implementation of the plan in addressing the
problem/challenge? Provide specific examples to support your conclusion.
d. How did the implementation of the plan improve both instructional practice
and student learning? Provide examples from the student work sample to
support your conclusion.
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Step 3 (cont’d.)
Textbox 1.3.1 Strategies
Written commentary for all guiding prompts
I led monthly meetings with the leadership team to keep the
project moving forward. I used the timeline to focus on key
deadlines. I met with the principal weekly and reviewed
progress and problem areas. In December, I led a meeting
focused on reflection. I sent the attached email before the
meeting to thank staff for their work and get them thinking
about actions we need to take to continue the improvements
in reading fluency.
I worked with the grade-level leads to gather input and
communicate plans. I selected them because this leadership
structure is already in place at the school and these teachers
have great influence with their colleagues. I met with the
leadership team (principal, asst. principals, counselors, and
librarian) because they are aware of all the other projects
going on and can provide great guidance to me to ensure the
plan is successful.
I communicated with various people in different ways. Big ideas for change that kicked off the project were communicated in person
during faculty meetings by copresenting with the principal. This strategy helped teachers see a sense of cohesion and direction from
both of us and encouraged them to see this work as important. I gathered input in the grade-level team meetings. I always emailed an
agenda and questions a week before our meetings. This gave them time to get input from their teachers and bring that to the
meeting. This was paramount in helping them buy in to this plan and be included in a tangible way. Minor details were emailed out to
everyone to streamline communication and keep everyone informed. Collectively these strategies helped us meet the plan’s
timelines and make great progress in improving student fluency.
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Step 3 (cont’d.)
Textbox 1.3.2 Analysis
Problem: Implementation of new math standards, low student
performance
Guiding Prompt b response
b. There were several adjustments made to the plan along the way. The first
included changing the format of the agendas in order to better meet each
individual grade level’s needs. This was necessary so PLCs could take ownership
over their own learning. Another adjustment included the need for more
professional development time to understand the math standards more in
depth. Providing the teachers with more time to develop their competencies
in this area was key in helping them support their students. An important
adjustment, which was initiated by teachers, was the creation of common
formative assessments to meet student needs on specific math standards.
This helped give the teachers more effective resources to use to differentiate
instruction. As the months went on, I continued to support the teachers but
found they were becoming independent of me. This was an adjustment, but
in a good way, as I just became a support for them as needed. The results of
our work were excellent; the attachment shows math results for each month
in which you can see the percent of students at “below basic” decrease to
4% as instruction progresses and the percent of students as “advanced” increases
to 57%.
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Step 3 (cont’d.)
Textbox 1.3.2 Analysis
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Step 4

Step 4
Breaking Down the Steps
Step 1: Identifying a Problem/Challenge
Step 2: Researching and Developing a Plan
Step 3: Implementing the Plan
Step 4: Reflecting on the Plan and Resolution
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Step 4 (cont’d.)
Step 4 Activity: Reflect on the effectiveness of the plan and

describe changes you would make, how you would approach
future problem-solving situations in the future, and reflect
on the effectiveness of the resolution.
Textbox 1.4.1 Reflecting on the Plan and Resolution
Guiding Prompts
a. Based on the quality of the resolution, what changes would you make to the
development and implementation process if you were to do this again?
b. What lessons have you learned from the entire process of developing and
implementing the plan?
c. How has what you have learned influenced the way you will approach future
problem-solving tasks?
d. Provide examples to support all your conclusions.
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Step 4 (cont’d.)
Reflecting on the Plan and Resolution
a. Our results were positive; we saw a 12% increase in students’ reading
comprehension in third grade. We had hoped to see 15%, so if the opportunity
to implement the plan arose again, I would work to streamline the plan to
achieve even better results. The development and launch of the plan was
sprung on the faculty with little forewarning. For example, having a couple of
brainstorming meetings at the beginning of the launch would help spread the
message about the project sooner. Another unplanned issue was the
retirement of several teachers and the principal on the planning committee.
This led to a large change in personnel from development to implementation. I
would keep this in mind for future plan implementation. For example, I would
include veteran teachers to provide excellent experience but also include a mix
of newer teachers and administration to help with longevity during
implementation.
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Step 4 (cont’d.)
Reflecting on the Plan and Resolution (cont’d.)
b. From the entire process I have learned two important concepts: the importance
of collaboration and influence and the importance of change management.
Pulling in key faculty to provide input and support for next project is pivotal to
their success. For example, I learned to talk informally with several influential
faculty before meetings to get a pulse on their perceptions on project progress.
These staff can be the voice in the field to build support. The second concept I
learned is the importance of pacing and change management. We had several
other bit projects going on at the same time. The faculty’s capacity to handle
them all and maintain a positive climate is important. For example, there was a
key due date in January when grades were due and another project had a
deadline; stress had its toll. Project management sometimes requires flexibility
to ensure sustainability over time.
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Step 4 (cont’d.)
Reflecting on the Plan and Resolution (cont’d.)
c. I have learned a lot from this opportunity that will affect future problem-solving
tasks. Fully researching a plan, having examples in place and a committee of
dedicated individuals from all spectrums will enable your goal to be the best it
can be. For example, in the future, I will have some key data pulled for the first
planning meeting to help teachers see the need quickly. As well, the need for
professional development to make sure teachers are comfortable with the new
strategies is key to their taking risks in implementing them. I will make sure I
plan time for training in future projects. Without support from stakeholders,
there is no chance for making a positive impact. In future problem-solving
experiences, I will listen to varying perspectives and work to make
accommodations when possible.
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Resources
Presented by Jamie Kosa

Three Critical Resources for Candidates
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PASL Website with General Information
For EPPs and Candidates

www.ets.org/ppa/test-takers/school-leaders/about
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PASL Website (cont’d.)
For EPPs and Candidates (cont’d.)
Document Type
Standards
Task
Requirements
Scoring Rubrics

Ancillary
Materials
Handbook
Candidate
Templates
Glossary
Library of
Examples
Permission
Forms
System User
Guide
PASL Website
PASL Webinar
Overview

Description
TX Principal Standards Alignment to the PASL Assessment
Task 1 Requirements
Task 2 Requirements
Task 3 Requirements
Task 1 Rubric
Task 2 Rubric
Task 3 Rubric
Information about the Ancillary Materials (shown below)
Candidate and Prep Program Handbook
Optional Artifact Templates for use by candidates
List of key terms referenced in the assessment
Sample candidate responses to illustrate responses that
meet and do not meet standards
Three different permission forms that may be needed for
adult and student participants
Information on the online submission system where
candidates enter their responses and artifacts
Information on all aspects of the assessment. Updated
documents will be posted here.
PowerPoint slides from the first webinar in this four-part
series (password EPPAdmin)

Website link
www.ets.org/s/ppa/pdf/texas-principal-certificate-standards-alignment.pdf
www.ets.org/s/ppa/pdf/pasl-task-1-requirements.pdf
www.ets.org/s/ppa/pdf/pasl-task-2-requirements.pdf
www.ets.org/s/ppa/pdf/pasl-task-3-requirements.pdf
www.ets.org/s/ppa/pdf/pasl-task-1-rubric.pdf
www.ets.org/s/ppa/pdf/pasl-task-2-rubric.pdf
www.ets.org/s/ppa/pdf/pasl-task-3-rubric.pdf
www.ets.org/s/ppa/pdf/pasl-about-the-ancillary-materials.pdf
www.ets.org/s/ppa/pdf/pasl-candidate-educator-handbook.pdf
www.ets.org/s/ppa/pdf/pasl-plan-template.pdf
www.ets.org/s/ppa/pdf/pasl-glossary.pdf
www.ets.org/ppa/test-takers/school-leaders/build-submit/library-examples
www.ets.org/ppa/test-takers/school-leaders/build-submit/permission-forms
www.ets.org/s/ppa/pdf/submission-system-user-guide.pdf
www.ets.org/ppa/test-takers/school-leaders/about
http://cms.texes-ets.org/files/8615/0160/9804/PASL_overview_TX_8.1.2017.pdf

www.ets.org/ppa/test-takers/school-leaders/about
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Library of Examples
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Support Strategies for University
Supervisors and Mentors
Presented by Steve Schreiner

Support and Ethics
• What should instructors and mentors avoid as they provide
support for candidates?
• They should avoid engaging in the following:
– Making choices for the candidates
– Correcting a task
– Assigning a score to a task or in any other way evaluating responses
– Giving an assignment that asks candidates to respond to a task’s guiding
prompts
– Using the task rubrics to score an assignment
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Support and Ethics (cont’d.)
• To what extent can an educator preparation program (EPP)
curriculum and assignments reflect the actual PASL tasks?
• EPPs should provide instructional activities that support
candidates in obtaining the knowledge and skills needed to
successfully complete the PASL tasks.
• EPP guidelines include the following:
– EPP instructors can assess and provide feedback using the instructor’s or
university’s expectations and rubrics on assignments that students MAY
select to use as part of their submission for a PASL task.
– Assignments should not include the actual PASL guiding prompts and
should not be graded using the PASL rubrics. Instead, assignments should
be graded using criteria determined by the EPP program.
– Assignments can include artifacts that candidates may use as a part of
their PASL tasks.
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Support and Ethics (cont’d.)
• To what extent can an educator preparation program (EPP)
curriculum and assignments reflect the actual PASL tasks?
• EPPs should provide instructional activities that support
candidates in obtaining the knowledge and skills needed to
successfully complete the PASL tasks.
• EPP guidelines include the following:
– Instructional assignments can be similar to parts of the PASL tasks and can
even ask candidates to select topics, include written responses, and
request one or more artifacts that could be used or adapted by candidates
when submitting their PASL task responses.
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Support and Ethics (cont’d.)
• EPP guidelines (cont’d.)
– Instructional activities and assignments should allow candidates to have
multiple experiences to draw from when creating their PASL task
submissions. Various shorter instructional assignments can provide
multiple opportunities for candidates to grow as educational leaders in the
areas assessed by the PASL.
– Some universities require performance-based assignments and student
portfolios as a part of their program. The process of creating these
collections of graded assignments can provide valuable experiences and
artifacts that students may choose to draw from when submitting their
PASL tasks. EPP instructors should refrain from coaching students when
selecting assignments to use and adapt for their PASL submission.
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Discussion

Discussion
• In order to ensure candidates are prepared to complete Task 1,
what are implications for preparation programs and course
curriculum?

71

Questions?

Thank You!

